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I.Introduction
CommunicativeLanguageTeaching(CLT)hasnothadresoundingsuccessinJapan.The
reasonsforthiscanbetracedtoanoverlyimportantfocusonpassinggrammar-and
vocabulary-centereduniversityentranceexams(Gorsuch,2000),culturalymismatchedmaterials
(Samimy,& Kobayashi,2004),discrepanciesbetween studentand teacherbeliefsabout
languageinstruction (Matsuura,Chiba,& Hilderbrandt,2001),oralack ofstudents・
WilingnessToCommunicate(WTC)in thelanguagelearning classroom (Aubrey,2010;
Matsuura,Chiba,& Hilderbrandt,2001).
Inanefforttochangethistrend,thispaperwil(1)furtherdiscusswhatCLTisand
whatstridesarebeingmadetomakeitmoresuccessfulinJapan,(2)introduceandexplain
rewardprobability,anew areaofresearch;and(3)detailqualitativeresearchinwhicha
classroom containingtwonew CLT activitiesVariableSentenceResponse(VSR)(French,
2011)andtheEnglishConversationWheel(ECW)(Holtzclaw,2011)wereimplementedin
fourclassesforonesemesteratauniversityinTokyo.
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TwoCommunicativeLanguageTeaching(CLT)activities,VariableSentenceResponse(VSR)
(French,2011),andtheEnglishConversationWheel(ECW)(Holtzclaw,2011)weretestedfor
likeability,motivation,andperceivedimprovementinaJapaneseUniversityclassroom setting
overthecourseofasemester.Thisresearchstronglysuggestswithaveryhighprobability
(P<0.001)thatclasseswhich included VSR and theECW received higherscoresin both
motivationandperceivedimprovementthanstudents・otherclassesasaresultofthesetwo
new activities,althoughtheextentofthischangeisunknown.Aswel,classesthatincluded
VSRandtheECW alsoreceivedhigherlikeabilityscoresthanthestudents・otherclasses,even
thoughveryhighteacherratingsmayhavecontributed.Overal,thisresearchshowsthat
VSR andtheECW canmakeCLT inJapanjustasandverylikelyevenmorelikeable,
motivating,andproficiency-increasingthanstudents・ordinaryEnglishlessons.
II.CommunicativeLanguageTeaching
CommunicativeLanguageTeaching (CLT)isa styleofEnglish instruction which
encouragesstudentstolearnlanguagethroughtheuseofpairworkactivities,roleplays,
groupworkactivities,andprojectworktoincreaseinter-studentcommunicationinthe
languagelearning classroom (Richards,2006).Thisuseofstudent-centered activitiesis
effectiveinlanguagelearningclassrooms,asincreasedcommunicationamongstudentshas
beenshowntoincreaselanguagelearning(Long,1983;Pica,1992).
However,thisincreaseislargelydependentonthestudents・WilingnessToCommunicate
(WTC),which・referstothetendencyofanindividualtoinitiateconversationwhenfreeto
doso・(Yashima,2002,p.55).AsthereisnotalwaysahighstandardofWTC among
studentsinJapaneseclassrooms(Matsuura,Chiba,& Hilderbrandt,2001),tipsonhow to
increasestudents・WTC can bevery helpful.On thissubject,Aubrey (2011)givesfive
primarysuggestionsonhowtoincreasestudents・WTCinJapan:
1.Groupcohesiveness
Groupcohesivenesscanbecreatedbyestablishingatrustbetweenstudents,and/orby
letting studentscommunaly develop afeelfortheboundsofconversation within the
classroom.Thiscanbeencouragedbyhavingstudentslearnabouteachotherindepth,having
studentsengagewitheachotheroutsideofclass,and/orbyhavingstudentsengagein
severalnon-threateningconversationsintheclassroom withamultitudeofpartners.
2.Reducingcommunicationanxiety
Matsuura,Chiba,& Hilderbrandt(2001)haveshown thatnearly two-thirdsofal
teachersandstudentsinJapanbelievethatstudentreticenceisaproblem inthelanguage
learningclassroom.Aubrey(2011)suggeststhatgoodwaystodealwithcommunication
anxietyareto(1)givestudentstimetoprepareananswerwhenposingaquestiontothe
classandthenlettingstudentsanswervoluntarilyinsteadofsinglingthem out,and(2)to
putmorefocusongroupactivitiessothatstudents・answers/attemptsatcommunicationare
onlywitnessedbytheirpartner(s).
3.Topicrelevancy
Tobetopicalyrelevantwithstudentsistoteachlanguagetopicsthatstudentsare
interestedin.Thiscanbeachievedbyusingmaterialswhichareinterestingorrelevantto
studentsand/orbygivingthem somecontrolovercontent(i.e.lettingthem voteonwhich
activitiesinatextbooktoskip).
However,accordingtoresearchbyMatsuura,Chiba,andHilderbrandt(2001),・nearly
60％ ofthe(Japaneseuniversity)studentsexpressednegativeattitudestowardthestatement
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Iwanttotalktomyteacherhow Ifeelaboutourclass・(p.78).Whiletopicisonlyone
factoramongmanythatapplytothisstatement,thisdatamayhavesignificantrelevance
whendecidingaclasstopic.Assuch,theresponsibilityofachievingtopicrelevancyinthe
CLTclassroomsinJapanmayrestsolelyontheshouldersoftheinstructororcurriculum
coordinator.
4.AcceptanceofCLT
AcceptanceofCLT can beattained when studentsperceiveimprovementin their
languageabilityasaresultofCLTcourses.Aubrey(2010)foundevidenceofaresistanceto
CLT pedagogybyJapanesestudents,whichhinderedtheabilityoftheteachertoteach
effectively.Inordertocircumventthishindrance,Aubrey(2011)recommendsthatteachers
explicitly explain (or・sel・)thebenefitsofCLT tostudentsin ordertoincreaseCLT
acceptance.ThiscanbedonebyexplainingwhatCLT isandhow itwil beused,by
explainingthepotentialbenefitsofCLT,and/orbyshowingstudentsevidencethatCLTis
effectiveinimprovingstudents・languageskils.
However,astheresearchbelowwilshow,explicitexplanationofCLTisnotnecessary
toincreasestudents・perceivedlanguageimprovementincommunicativelanguageclassrooms.
Infact,theauthorofthisarticleholdsthepositionthatwhileacceptanceofCLT by
studentsisimportant,thebenefitsofan activity should beintrinsicaly apparentto
students,and・seling・CLTresultsinalossoflanguagelearningtime.
5.Instilinganinternationalposture
Research has shown that there is a smal,but statisticaly significant positive
correlationbetweeninternationalpostureandJapanesestudents・wilingnesstocommunicate
(Yashima,2002).Itisthereforerecommendedthatteachersstrivetoguidetheirstudentsto
becomingmoreinternationalyoriented.Thiscanbeachievedby(1)increasingstudentaccess
to people ofother cultures through the use ofpen pals,Facebook,or by inviting
internationalstudentstospeakinclass;orby(2)usinginternationalyorientedmaterialsin
class.
III.Rewardprobability
Rewardprobabilityreferstothevaryingdopaminelevelchangesahuman(orprimate)
experienceswhentryingtocompleteataskwithdifferentperceivedprobabilitiesofbeing
abletodowelenoughtoreceiveareward.Itisthereasonwhygamblingissoaddictive,
andthereasonwhypeoplemakethedecisiontostudyindoorsforfuturegainsinsteadof
playinginthesunshine(Sapolsky,2009).
Dopamineisasubstanceinthebodywhichelicitseuphoria,andwithoutdopamine,
humanswouldbecomeclinicalydepressed(Sapolsky,2009).Whendopaminelevelsincrease,
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peoplegetenergizedandexcited,andasaresultofthisenergyandexcitement,dopamine
hastheabilitytofuelgoal-orientedbehavior(Sapolsky,2009).Therearethreedifferent
circumstancesinwhichdopaminelevelsrisewhenappliedtolearningandgoal-oriented
behaviorwithinthescopeofrewardprobability.Thesethreecircumstancesare:perceived
capability,reward,andanticipation.
1.Perceivedcapability
Perceivedcapabilityisthat・Iknow how todothis・or・Iknow whatwilhappen・
feeling(Tim Murpheycalsthis・agency・,althoughhealsoappliesittoadditionalsituations
whicharenotrelevanttorewardprobability)(2010).Whenpeople(orotherprimates)feel
liketheyarecapableofdoingsomethingwelenoughtoreceiveareward(anobject,good
grades,praise),they getasudden momentary spikein theirdopaminelevels(Fiorilo,
Tobler,& Schultz,2003).Thesizeofthisspikedependsonhow capablethepersonthinks
theyareatperformingwelenoughtogetthereward.Asperceivedcapabilityincreases,
dopaminespikesgrowlarger.Dopaminelevelsareunchangedat0％ perceivedcapability,but
dopaminelevelsquicklyriseasperceivedcapabilityincreases.However,at50％ perceived
capability,dopaminelevelsplateauandremainatsimilarlevelsuntil100％.
2.Reward
A dopaminelevelincreaseinresponsetoarewardisalsoasuddenmomentaryrush,
andissubjecttotwovariables:thesizeofthereward,andtheperceivedprobabilityof
gettingthereward(Fiorilo,Tobler,& Schultz,2003).Astherewardsizeincreases,sodoes
thedopaminelevelwhentherewardisreceived.Astheperceivedprobabilityofrewardis
reduced,thehigherthedopaminelevelsiftherewardisreceived.Dopaminelevelsare
highestata0％ perceivedprobabilityofreward,andthensteadilydecreaseuntilaperson
thinksthatthereisa100％ chanceofreceivingthereward.Atthepointofcomplete
confidence,thereisnodopaminerushwhentherewardisreceived.
Unfortunately,foralnon-zeroperceivedprobabilities,ifarewardisnotgrantedatthe
endofanevent,thereisacorrespondingdecreaseofdopamine,makingpeoplesador
disappointed.
3.Anticipation
Ananticipation-induceddopamineincreaseoccursbetweenthestartoftheeventandthe
pointwhenarewardisgivenornot.Assuch,adopaminelevelresponseduetoanticipation
istheonlynon-fleetingdopamineincrease,andcanlastforyearsforhumans,(i.e.studying
togetintoagooduniversity)althoughtheselevelsaremuchlowerthanthoseinducedby
perceivedcapability andreward(Sapolsky,2009;Fiorilo,Tobler,& Schultz,2003).The
maximum dopamineincreaseduetoanticipationisataperceivedprobabilityof50％,the
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valueatwhichtheoutcomeisthemostunsure.Thisdopamineincreasesteadilydeclineson
eithersideof50％ untiltheprobabilityofgettingarewardreaches0％ or100％.Atthis
pointofabsoluteconfidenceingettingornotgettingareward,thereisnodopaminelevel
increaseduetoanticipation.
4.TheapplicationofrewardprobabilityinCLT
In lightoftheaboveinformation,itwould seem asthough putting studentsin
situationswheretheyhavea50/50chancetosucceedisthebestoptionasitproducesthe
highestoveralamountsofdopaminewhenrewardsarereceived,thusharnessingdopamine・s
ability tofuelgoalorientedbehaviorandproducing motivatedandenergizedstudents.
However,one mustalso take into accountthatnotreceiving a reward leads to a
correspondingdecreaseindopaminelevels.Thiscanbeverydangerousasitcouldleadto
lowerlevelsofmotivationandself-esteem forthestudents.
Inordertosolvetheproblem ofnotreceivingrewardina50/50situation,ateacher
couldalow thestudenttimetostudyandretrytheproblem atadifferenttimeifthe
studentwasnotabletoperform welenoughthefirsttime.Ifastudentisabletotryagain
andreceivethesamerewardafterstudying,theendresultwilbeapositivedopaminerush.
Itisbecauseofthisthatteachersshouldbecarefulwhenassigningtestgrades.Insteadof
assigningstatic,unchangingtestgrades,teachersshouldassigntemporarygrades,and
alowstudentstokeeptryinguntiltheyareabletoearnthereward.Inotherwords,failure
shouldnotbeviewedasaresult,butasamessagethatstudentsshouldstudyabitmore
andtryagain.
IV.Research
Thegoalofthisresearchistotestthehypothesisthattheimplementationoftwonew
activitiesVariableSentenceResponse(VSR)andtheEnglishConversationWheel(ECW)
wil leadtohighlevelsofstudentenjoymentintheclassroom,motivationinstudying
English,andperceivedimprovementinlanguageability.
1.Researchperiod
Researchwasconductedoveraonesemesterperiod.Studentsattendedtwo45minute
classesperweekforfourteenweeks.
2.Testsubjects
Thestudentswerealenroledinawomen・suniversityinTokyo,andthusalofthe
subjectsinthisresearchwerefemale.AlstudentswereEnglishmajors,andthelessons
weregivenduringrequiredfirstyearspeakingandlisteningclass,andassuchmostofthe
studentswerefirstyears,althoughtherewasonesecondandfourthirdyearspresentas
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wel.Therewereatotalof91studentsinfourdifferentclasses,sotheaverageclasssize
was22.75studentsperclass.Atthebeginningofthesemester,86ofthe91studentstook
theTOEICtest.TheaverageTOEICscoreofstudentswas340.76withastandarddeviation
of70.87.A largemajority ofthesestudentshadTOEIC scoresbetween 200and449,
althoughtherewereoutliersbothbelowandabovethisrange(Figure1).
3.Instruction
Oneteacher,theauthorofthisarticle,taughtalfourclassesinthisstudy.Therewas
noassignedtextbookforthisclasssotheteacherwasabletofocuscompletelyonthe
materialsbeingtested.
4.Subject
Thisclasswasconductedunderthethemeof・Love& Relationships・inanattemptto
achievetopicrelevancyasperAubrey・s(2011)recommendationsonimprovingstudents・
WTC.
5.Implementation
Thematerialswereorganizedintochapters,witheachchaptercontainingthesamefour
activitiesinthesameorder.Inorderofappearance,thefouractivitiescontainedwithinthe
chaptersare:story,story-teling,VSR,andtheECW.Ittookthestudentsroughlyfourto
five45-minutelessonstocompleteonechapter・sworthofactivities.Studentscompletedfive
tosevenchaptersduringthesemesterdependingonwhichclasstheywerein(classeswere
separatedbyabilitylevel).
6.Activities
Examplematerialstakenfrom chapterthreecanbeseenintheAppendix.Thematerials
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Figure1 Histogram ofStudentTOEICScores
forstoryandstory-telingcanbeseeninAppendixA,thematerialsforVSRcanbeseen
inAppendixB,andthematerialsfortheECW canbeseeninAppendixC.
Story
Thechapterstartswiththeteacherreadingashortstory.Thisstoryisroughly100
wordslongandiswrittenaroundthe500headwordlevel.Theshortstoriesineachchapter
arealpartofalargerstoryline.Therearetenchaptersofcontentinthefulstory.
Thestoryisreadtothestudentsthreetimes,andthestudentsanswerfivecomprehension
questionswhilethestoryisbeingread.Afterthestoryhasbeenreadthreetimes,the
teachergivesthestorytothestudentssothattheyareabletochecktheiranswersand/or
answeranyquestionswhichtheyweren・tabletoanswerfrom listening.
Afterthestudentsarefinishedreading,theteacherverbalyasksthestudentsforthe
answerstothequestionsandstudentsanswerthequestionsasaclass.Thecomprehension
questionsarenotgraded.Aswel,theteacheralsoasksthestudentsifthereareany
vocabularywordsinthestorywhichtheydidn・tunderstand.Ifthereare,thentheteacher
triestoexplainthewordtothem inEnglish.Ifthatfails,aJapanesetranslationisgiven.
ThisactivitysatisfiestopicrelevancyandminimizingstudentanxietyasperAubrey・s
(2011)recommendationsonimprovingstudents・WTC.
Story-teling
Oncethestudentsarecomfortablewiththestory,theteachergivesthestudents34
minutestomemorizethestory.Thestudentsthenpairupandplayrock-paper-scissors,with
theloserbeingtheonetotelthestorytotheirpartnerfirst.
Whiletelingthestory,studentsareencouragedtogiveasummaryofthestoryin
theirownwords.Whileonepartneristelingthestory,theotherpartnerisreadingalong
sothathe/shecancorrectmistakesandgivehis/herpartnerhintsifhis/herpartnergets
stuck.Aftertelingthestoryfor23minutes,thestudentsareinstructedtoswitchwith
theirpartnersothatalstudentsareabletotelthestory.Thisprocessisthenrepeatedso
thateachstudenttelsthestory23times.
ThisactivitysatisfiesminimizingstudentanxietyasperAubrey・s(2011)recommendations
onimprovingstudents・WTC.
VariableSentenceResponse(VSR)
Thestoryintheaboveactivitiesalwaysbuildsuptoaconversationbetween・you・and
anothercharacterinthestory.Thisconversationalwaysbeginswithalead-insentence.In
additiontothelead-insentence,thehandoutalsocontains15otherconversationalsentences
applicabletothesituation.Thesesentenceswilbevariablyselectedandsaidbythestudents・
partnerduringthecourseoftheconversation,andthestudentswilhavetounderstand
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whichsentenceisbeingsaidbytheirpartnerandrespondwithanansweroftheirown
creation.Aseachconversationtakesauniquepaththroughthe15sentences,thereare
thousandsofpossibleconversationalpathspereachVSRconversation.
However,beforestudentsengageinspokenconversation,theteacherasksthestudents
ifthereareanyvocabularywordsinthelead-inorthe15sentenceswhichtheydidn・t
understand.Ifthereare,thentheteachertriestoexplainthewordtothem inEnglish.If
thatfails,aJapanesetranslationisgiven.Afterstudentsunderstandthelead-inandthe15
sentences,theyaregiven2030minutestowritepracticeconversationsbythemselves.While
students are writing,the teacher walks around the classroom and edits students・
conversations.
Afterthemajority ofstudentsarefinishedwriting four3coupling (3sentence3
response)conversations,theteacherhasthestudentspairupandpracticespeaking.During
thispractice,neitherstudentisalowedtolook attheirwritten practiceconversations
(althoughtheycanlookatthesentencelisthandoutifnecessary).
After45minutesofpracticingconversationswiththeirpartner(studentsswitchroles
ontheirown),studentsareinstructedtofindanew partnerandpracticetheconversation
again.Thisisrepeated410timesdependingonthestudents・level.
Afterstudentsarefinishedpracticingconversations,theyform alinetotheteacherand
engageina30secondconversationwiththeteacheronebyone.Thisconversationisatest,
andthetestwilconsistoftheteachersaying5sentencesfrom thelistatnativespeedsof
Englishafterthestudentsaystheleadinsentence.Ifthestudentscannotrememberthe
lead in sentence,cannot understand what is said,or cannot respond in a quick,
understandablemanner,thestudentswilfailthetest.However,studentswhofailthetest
aremerelytoldtogototheendofthelineandtryagainuntiltheypass(andifstudents
don・tpassontestday,theyarealowedtotakethetestatalatertime).Alstudentswho
passaregivena100％ scoreregardlessofgrammar,vocabulary,orlengthoftimenecessary
topass.
Thisactivitysatisfiesminimizingstudentanxiety,groupcohesion,andacceptanceof
CLT(asstudentsareabletoseethevalueinbeingabletosuccessfulyconversewitha
quicklyspeakingteacherinEnglish)asperAubrey・s(2011)recommendationsonimproving
students・WTC.Inaddition,thisactivityalsomakesuseofrewardprobabilitybyputting
studentsina50/50pass/failsituationandthenalowingthem tostudyandtryagainif
theyfail.
TheEnglishConversationWheel(ECW)
AfterthemainstorylineispresentedinthestoryandVSRsectionsofeachchapter,the
maincharacter・you・talkstosomeoneinthestoryandgivesthem astatusupdateorasks
foradvice.Thefocusofthisactivityisforstudentstodeveloptheirquestionaskingskils,
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sotheprimaryrolewilbe・you・if・you・isaskingforadvice,andtheothercharacterif
・you・isgivingastatusupdateandtheothercharacterisaskingformoreinformation.
Inthisactivity,studentsaregivenfourtosixquestionheadwordsoutof8possible
questionheadwords(who,what,where,when,how,why,do,is/are)andareaskedtowrite
twoquestionsforeachheadword(thequestionhastostartwiththeheadword).Studentsare
thengiven2030minutestothinkofandwritethesequestions.Inaddition,whilethe
studentsarewriting,theteacherwalksaroundtheclassroom andaidsstudentsintheir
vocabularyandgrammar.
Afterstudentshavewrittendowntwoquestionsforeachquestionheadword,students
aregivenapackoflaminatedindexcards;withonequestionheadwordwrittenonthefront
andbackofeachindexcard.Thereisoneindexcardforeachquestionheadwordperstudent
pair.Studentsarethengiven30secondstomemorizethequestionstheywrotedown.
Next,thestudentsplay rock-paper-scissorsandtheloserhastoask theirpartner
questionswithoutlooking atthequestionsthey wrotedown.But,thestudentasking
questionsdoesn・taskjustanyquestion.Thewinnerholdsuptheindexcardsandshowsone
questionheadwordatatimetotheloser.Theloserhastoaskaquestionthatbeginswith
thisheadword.Aftertheloserasksaquestion,thewinnerhastoanswerthatquestion.The
winnerthenshowsanew cardtotheloserandtheprocessisrepeated.Thislastsone
minuteforthefirstround.Afteroneminuteisup,studentsaregivenanotherthirty
secondstolookatthequestionstheywrotedown.Studentsthenturnovertheirwritten
questionsagain,switchroles,andrepeattheactivityforanothersixtyseconds.
Afterbothstudentshaveaskedquestionsforaminute,studentsaretoldtochange
partnersandtheactivityisrepeated.Theactivityisrepeatedfortwotofivetimes,withthe
amountoftimealottedforstudentstoaskquestionsgradualyincreasingfrom oneminute
totwo.Oncestudentsseem comfortableaskingquestionsfortwominutes,thispartofthe
activityisfinished.
Thenextpartoftheactivityfocusesonfluency.Studentsareinstructedtoaskasmany
questionsastheycaninforty-fivesecondsinresponsetothecardstheirpartnersholdup
(partnersdonotanswerthequestions).Thetargetnumberofquestionsaskedinforty-five
secondsisseven.Thisisrepeatedthreemoretimessothateachstudenthastwoattempts.
Thereisnoformalevaluationforthisactivity,althoughstudentsarerequiredtoraisetheir
handsandshowhowmanyquestionstheywereabletoanswer.
Thisactivitysatisfiesminimizingstudentanxiety,groupcohesion,andacceptanceofCLT
(asstudentsareabletoseetheadvantageofbeingabletoholdaconversationinEnglish
for2minutesstraight)asperAubrey・s(2011)recommendationsonimprovingstudents・
WTC.
ItshouldbenotedthattheactivitylistedaboveisonlythefirstpartoftheECW.The
fulrangeoftheECW continuesontomuchmoreadvancedlevelsofstudentconversation,
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givingstudentstheabilitiestheyneedto(1)developtheskilsandknow-how necessaryto
carryonauthenticconversations,(2)dothisindependently,andfurthermore,(3)usethis
new foundconversationalindependenceastoolforincreasinggrammarandvocabulary.
Unfortunately,thestudentsinthisresearchdidnothaveahighenoughlanguagelevelto
beexposedtothefulrangeoftheECW.
7.Researchmethodology
ThehypothesisthatVSR andtheECW areresponsibleforhigh levelsofstudent
enjoymentintheclassroom,motivationinstudyingEnglish,andperceivedimprovementin
languageabilitywastestedby(1)askingstudentstorankthetestclassonafivepoint
Likertscaleintermsoflikeability,motivationtostudy,andperceivedimprovementin
Englishability,(2)askingthestudentstoranktheirotherEnglishclassesonafivepoint
Likertscaleintermsoflikeability,motivationtostudy,andperceivedimprovementsoasto
establishacontrolgrouptocomparescoresagainst,and(3)discerningwhatfactorsofthe
testclassroom wereresponsibleforthetestclass・slikeability,motivationtostudy,and
perceivedimprovementbyaskingstudentstochooseoneormoreofthefolowingreasonsfor
whytheyliked,weremotivatedby,andperceivedtheirlanguageimproveinthetestclass
from thefolowingoptions:story,story-teling,VSR(describedas・storyconversation・),the
ECW (describedas・conversationcards・),teacher,theme,andnothing.Thissurveywasgiven
tothestudentsinJapaneseandcanbeseeninful inAppendixD (withtheEnglish
translationofthesurveygiveninAppendixE).
Thesurveywasgiventostudentsbytheteacher,theauthorofthisarticle,duringclass
time.Studentswereexplicitlytoldthatthesurveywasforresearchandthattheyshould
notwritetheirnamesonthesurvey.Surveyswerecolectedineachrow bythestudent
sittinginfront,andwerethenturnedintotheteacherface-down.Participationinthe
surveywasvoluntary.Ofthe91studentsintheclass,81turnedinasurvey.
8.Results
AsseeninFigure2,thestudentshadhighopinionsoftheirotherEnglishclasses,with
anaveragelikeabilityof3.90,anaveragemotivationtostudyof4.04,andanaverage
perceivedimprovementof4.23.Thatsaid,studentshadevenhigheropinionsofthetestclass
withanaveragelikeabilityof4.47,anaveragemotivationtostudyof4.31,andanaverage
perceivedimprovementof4.51.T-testswereconductedonthescoredifferencesbetweenthe
testandthecontrolclasses.Forlikeability,thet-testgaveat-valueof4.77andap-value
of0.0000082ontwotails.Formotivationtostudy,thet-testgaveat-valueof3.55andap
-valueof0.000066ontwotails.Forperceivedimprovement,thet-testgaveat-valueof3.46
andap-valueof0.00088ontwotails.Alt-testresultshadp-valueslessthan0.001ontwo
tails,whichmeansthatthetestclassoutperformedthecontrolclassesinalthreeareas
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with99.9％ statisticalrelevance.
Figure3showsthattheteacherwasthelargestpositiveinfluenceon testclass
likeabilitywith73％ studentrepresentation,VSRwasthesecondlargestinfluenceat52％,
andstorywasthirdat43％.Intermsofstudentmotivation,Figure4showsthatVSRwas
the largest positive influence on test class student motivation with 57％ student
representation,theteacherwasthesecondlargestinfluenceat46％,andtheECW wasthird
at37％.Andfinaly,Figure5hasVSR asthelargestpositiveinfluenceontestclass
perceivedmotivationwith75％ studentrepresentation,theECW wasthesecondlargest
influenceat54％,andtheteacherwasthirdat48％.
Intermsofoveralinfluence,Figure6showsthatVSRhadthegreatestinfluenceover
althreeareasasitwaschosenatotalof149timesoutofapotentialof243times(3
questionsper81students).Theteacherhadthesecondgreatestinfluence,andwaschosen
135times.TheECW cameinthird,thestoryfourth,story-telingfifth,andthemesixth.
・Nothing・cameinlastplaceandwasonlychosentwice.
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Figure3 ClassLikeability
Figure2 ComparisonwithOtherClasses
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Figure4 StudentMotivation
Figure5 PerceivedImprovement
Figure6 TotalInfluence
9.Discussion
Overal,itcanbeconcludedwithhighprobabilitythattheVSR andtheECW were
responsibleforincreasesin both studentmotivation and in perceived improvementin
studentswhoseTOEICscoresrangefrom 200to449,asVSRandtheECW rankedfirstand
thirdinstudentmotivationandfirstandsecondinperceivedimprovement.
Duetoaveryhighteacherscoreinlikeability,itcannotbeconcludedthatVSRandthe
ECW werealoneresponsibleforthisincrease.However,theincreaseinlikeabilityforthe
testclassincomparisontothecontrolclasses(0.57)wasmuchlargerthantheincreasesin
studentmotivation(0.27)andperceivedimprovement(0.28).Assuch,sinceVSR wasthe
secondmostinfluentialaspectinlikeability,itispossiblethatVSR wasresponsiblefor
increasingthelikeabilityvalueabovethevalueofthecontrolgroupevenwithouttheteacher・s
influence,althoughfurtherresearchwilneedtobedonetoshowthis.
ThereasonsforwhyVSRandtheECW weresosuccessfularenotcompletelyapparent,
althoughbothoftheseactivitiesinherentlyinclude3outofthe5recommendationsonhow
toimproveWTCinCLTclassroomsaspresentedbyAubrey(2011),andtheseare:group
cohesiveness,minimizingstudentanxiety,andstudentacceptanceofCLT.Aswel,depending
onthetopicofstudy,bothVSRandtheECW canbeusedtomeetalfiveareas,astopic
relevancyandinstilinganinternationalposturecouldbothbeachievedwithatopicof
studysuchasstudyingabroad.
Inaddition,VSR・soveralinfluencewasmuchgreaterthananyotheractivity.Ithad
morethan50％ moreimpactoveralthanthenextclosestactivity(theECW).SinceVSR
wastheonlyactivitytomakeuseofrewardprobability,itcouldbesurmisedthattheusage
ofrewardprobabilityinVSRisresponsibleforVSR・svastlyhigherscores.This,however,
wilneedfurtherresearchtoverify.
Finaly,thestorywasthefourthmostinfluentialelementofthetestclassoveralthree
areas.Ifthestoryinthisresearchcanbeusedtorepresentthecurrentextensivereading
movement,itwouldbeconcludedthatbothVSR andtheECW haveagreaterpositive
impact(in termsofmotivation and perceived improvement)on studentsthan in-class
extensivereadingdoesforstudentswithTOEICscoresbetween200and449,andthatVSR
hasagreaterpositiveimpactintermsoflikeabilityaswel.Ofcourse,thisconclusion
cannotbemadefrom thelimited research done,however thisresearch doesprovide
preliminaryevidencethatthismaybetrue.
V.Conclusion
ThisresearchhasshownthatVSRandtheECW areresponsibleforincreasesinstudent
motivation and perceived improvementin language learning classrooms for Japanese
studentswithTOEICscoresbetween200and449.A possiblereasonforwhyVSRandthe
ECW haveachievedthisisthatVSRcanbeusedtomeettheconditionsofoptimizationof
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rewardprobability,andthatbothVSR andtheECW canbeusedtosatisfyalfiveof
Aubrey・srecommendationsonincreasingWTCinCLT(2011).Itisthereforerecommended
thatteachersofcommunication,speaking,and listening classesusetheseactivitiesin
Japaneseclassrooms(university,highschool,orotherwise)wherestudents・TOEICscores
arebetween200and449.
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AppendixA
MaterialsforStoryandStory-teling
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Chapter3
ConfessingYourLove!
TalkingtoSam wentrealywel!Youarehappy.Thenextday,youtalktoSam againin
school.Sam smilesalot.YoulearnthatSam hasadancecompetitiontonight.Sam invites
youtowatchthedancecompetition!
Yougotothedancecompetition.Sam isaverygooddancer.AfterSam isfinished,you
meetSam・sfriends.Theyareverycoolpeople.
YouloveSam somuch.Whenyougethome,youwritealettertoSam.Thenextday,you
puttheletterinSam・slocker.YouwaitforSam afterschool.
Chapter3ComprehensionQuestions
WhendoyoutalktoSam next?
WhatdidSam dotonight?
Whatdidyoudotonight?
Whodidyoumeet?
Whatdidyouwritewhenyougethome?
AppendixB
MaterialsforVSR
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Lead-in:Sam,Ireallylikeyou.Willyougooutwithme?
Sam・spossibleresponses:
Ineedtimetothinkaboutit.
Youlikeme?
Ican・tpromisethatI・lfalinlovewithyou.
Idon・tknowyouverywel.
Idon・tknowwhattosay.
Sure,whynot?
CanIletyouknowinaweek?
Howlonghaveyoulikedme?
Idon・twanttoruinourfriendship.
Whydoyoulikeme?
Wow.Iwasn・texpectingthat.
Idon・tknowifI・m readyyet.
WilyoustillikemeifIsay・no・?
Areyousureyouwanttodateme?
Idon・thaveverymuchfreetime.
Conversation1*
You:Sam,Ireallylikeyou.Willyougooutwithme?
Sam:
You:
Sam:
You:
Sam:
You:
*Note:thisconversationbuildingexerciseisrepeatedthreemoretimes.
AppendixC
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YouareAlex.Yourfriend・you・says,・ItoldSam thatIlikehim/her!・Askyourfriend
formoreinformation!
What?
1.
2.
Where?
1.
2.
Why?
1.
2.
When?
1.
2.
Do…?
1.
2.
AppendixD
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1.この授業が好きですか？
いいえ あまり好きじゃない まあまあです ちょっと好き はい
1 2 3 4 5
2.他の英語の授業が好きですか？
いいえ あまり好きじゃない まあまあです ちょっと好き はい
1 2 3 4 5
3.この授業ではあなたは英語を勉強する気がでますか？
いいえ あまりでない 前と変わらない ちょっとでる はい
1 2 3 4 5
4.他の英語の授業ではあなたは英語を勉強する気がでますか？
いいえ あまりでない 前と変わらない ちょっとでる はい
1 2 3 4 5
5.この授業はあなたの英語能力を上げると思いますか？
いいえ あまり上げない 前と変わらない ちょっと上げる はい
1 2 3 4 5
6.他の英語の授業はあなたの英語能力を上げると思いますか？
いいえ あまり上げない 前と変わらない ちょっと上げる はい
1 2 3 4 5
7.この授業の何が好きですか？
（複数選ぶことが可能です。）
A）物語 B）物語ること C）物語の会話 D）会話カード
E）先生 F）テーマ G）何も好きじゃない
8.この授業の何があなたに英語の勉強をする気を起こさせますか？
（複数選ぶことが可能です。）
A）物語 B）物語ること C）物語の会話 D）会話カード
E）先生 F）テーマ G）何もする気を起こさせない
9.この授業の何があなたの英語能力を上げると思いますか？
（複数選ぶことが可能です。）
A）物語 B）物語ること C）物語の会話 D）会話カード
E）先生 F）テーマ G）全く英語能力を上げない
AppendixE
Englishtranslationofsurveyquestions
（ナサニエルフレンチ 英語コミュニケーション学科）
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1.Doyoulikethisclass?
No notrealy it・sok alittlebit yes
1 2 3 4 5
2.DoyoulikeyourotherEnglishclasses?
No notrealy they・reok alittlebit yes
1 2 3 4 5
3.DoesthisclassmakeyoumoremotivatedtostudyEnglish?
No notrealy it・sok alittlebit yes
1 2 3 4 5
4.DoyourotherclassesmakeyoumoremotivatedtostudyEnglish?
No notrealy they・reok alittlebit yes
1 2 3 4 5
5.DoyouthinkthisclasshelpsyouimproveyourEnglishability?
No notrealy it・sok alittlebit yes
1 2 3 4 5
6.DoyouthinkyourotherclasseshelpyouimproveyourEnglishability?
No notrealy they・reok alittlebit yes
1 2 3 4 5
7.Whichelementsofthisclassdoyoulike?
(Youcanchoosemorethanoneanswer)
a)story b)story-teling c)storyconversations
d)conversationcards e)teacher f)theme g)none
8.WhichelementsofthisclassmakeyoumoremotivatedtostudyEnglish?
(Youcanchoosemorethanoneanswer)
a)story b)story-teling c)storyconversations
d)conversationcards e)teacher f)theme g)none
9.WhichelementsofthisclassdoyouthinkhelpyouimproveyourEnglish?
(Youcanchoosemorethanoneanswer)
a)story b)story-teling c)storyconversations
d)conversationcards e)teacher f)theme g)none
